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Advice Sheet 22
INDIVIDUAL BEHAVIOUR SUPPORT PLAN

A small minority of pupils may not be willing or able to comply with school / class rules to the same extent as
other pupils. For these pupils, it may be necessary to devise an Individual Behaviour Support Plan. The concept
of it being a support plan is important — we want to support the pupil towards behaving in a more appropriate
and acceptable way.

There is no one way to devise or to present this plan, but the following might need to be considered:

1. The purpose of any Behaviour Support Plan should be to help the pupil to take responsibility for his/her
own behaviour and to teach him/her how to make appropriate choices.

2. A multi-disciplinary approach is recommended, one that includes the teacher(s), Special Needs Assistant,
principal, parent(s) and the pupil in the process. It will be more difficult to succeed with an Individual
Behaviour Support Plan if the parent or pupil are not willing participants.

3. As part of the Behaviour Support Plan, a Behaviour Contract may need to be drawn up (like the Class
Behaviour Agreement — see Advice Sheet 12) which is signed by all parties. In drawing up this contract,

use language which is clear and appropriate to the age and ability of the pupil.

There are a number of steps to an Individual Behaviour Support Plan. These are generally the steps that one

might take:

1. Identify Problem Behaviours: make a record of all the inappropriate / problem behaviours being
exhibited by this pupil. Identify one that causes most concern / that you would like to change, or

perhaps identify one that you think you have most likelihood of succeeding with.

2. Observe and Record Behaviour: Having selected one behaviour, document each time this
behaviour occurs. The purpose of this is to get a baseline record of the behaviour. In this process,
you can note exactly what is happening, when it is happening, who is present at the time, and what
is the intensity of the behaviour. It is advisable to tell the pupil what you are doing, as this in itself
may act as a deterrent. "Brian, I'm concerned about your continued hurtful comments to other
people in the class, which is breaking our class rule on respecting others. I'm going to keep a record
for this week of how often this happens, but 1 like to record as few comments as possible,
preferably none. I'd like you to try hard to keep this record sheet blank / free of X’s.” Recording of
behaviours should be carried out over the course of a full week. In classes where a Special Needs
Assistant works with a teacher, it may be easier to carry out the process of recording — decide which
adult takes on the role of observer / recorder. A number of options for recording behaviours are

presented at the end of this factsheet, including an option for pupil self-assessment.



3. Analyse Data Gathered: once the recording phase has passed, an analysis of the data may be able
to answer the following two questions:
What does this data tell me?
What can I do about it?

Alternatively, a more detailed questionnaire can be used (see end of Advice Sheet.)

4. Implement Intervention Strategy: this can be the difficult part. We need to identify ways of
helping / encouraging the pupil to change his/her behaviour to a more acceptable behaviour. What
we might need to consider here includes the following:

* What are the antecedents / triggers that we can identify and how might we minimise / alleviate the

impact of these? We can try to:

a. Avoid situations that are likely to lead to the behaviour
b. Distract rather than confront the pupil

¢. Match the activity to the pupil’s ability level

d. Get the pupil’s full attention before giving directions
e. Give more positive than negative attention

f. Alert the pupil to a change in lesson / activity

g. Anticipate problem times and plan for them

h. Give clear directions

i. Model the appropriate behaviour you wish to see

j. Choose a few simple clear rules and stick to them

« What are the new behaviours / skills we wish the pupil to display and how do we teach these

behaviours / skills to him/her?

*  What types of rewards / incentives does this pupil like to receive?

« What type of sanctions / direct consequences may be most effective in preventing the pupil from

displaying the inappropriate behaviour?

* How will we measure what we see? Continue with recording to compare to the baseline record

»  How will we write this strategy? Draw up a Behaviour Contract with / for the pupil

During the implementation phase, it's important to use as many of the positive behaviour strategies as
possible, including:

. Catch them being good

. Reward appropriate behaviour

. Tactically ignore behaviours if it's safe to do so

. Praise and encourage

. Give rule reminders

. Make positive contact with parents — note in journal, good news phone call etc.
. Offer choice to the pupil where possible

. Teach the pupil an alternative acceptable behaviour



5. Evaluate the Intervention: assess after one day / week / month whether the plan is working or
not. If not, think about whether it is worth persisting with it for more time or to try a different
approach. At this stage, communication with all parties is vital — consult with other staff members,

parents and with the pupil to get their views on how the support plan is working.

What might be considered in the evaluation phase?

. Are the rewards being used effective and strong enough for the pupil? Do we need to change the
type, level or frequency of the reward?

. Does the key staff member have a positive relationship with the pupil? Sometimes there can be a
clash of personalities and if this is the case it might be appropriate to look at involving another
staff member (See Advice Sheet 8 on Building Positive Relations with One Adult).

o Are the boudaries included in the Behaviour Contract as clear, precise and firm as possible?

. Have we taken time to show the pupil what type of behaviour we expect, as well as what we don't

want to see?

. Was there consistency in the implementation of the contract agreement or did we let it slide?
. Did parents play their part in ensuring compliance with the contract / supporting and encouraging
the pupil?
. Does the pupil need more positive attention than we have been able to give them so far?
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RECORDING DISRUPTIVE BEHAVIOUR - FREQUENCY CHART

Task: Input x each time the disruptive behaviour occurs in each time slot. Tick

if it does not occur.

Pupil’s Name: Class: Week of: Recording Adult:
Behaviour to be Observed:
Alternative Behaviour Sought:
TIME / LESSON i
Monday Tuesday Wednesday | Thursday Friday

(Use details below or edit)

e.g. 9.10 - 9.30
Entry to school / assembly

9.30-10.20

Lesson 1

10.20-11.10
Lesson 2

11.10-11.25
Break

11.25-12.15

Lesson 3

12.15-1.00
Lesson 4

1.00-1.30

Lunch

1.30-2.15

Lesson 5

2.15-3.00
Lesson 6

3.00

Dismissal




RECORDING DISRUPTIVE BEHAVIOUR — SAMPLE COMPLETE FREQUENCY CHART

Task: Input x each time the disruptive behaviour occurs in each time slot. Tick

Pupil’'s Name: William
Pat

Class: Class 4

Week of: May 6" — 10"

if it does not occur.

Recording Adult:

Behaviour to be observed: Hitting, pushing, pinching, kicking or biting others or attempting to do

SO.

Alternative behaviour sought: Absence of these behaviours; he uses correct words to express

himself.

| TIME / LESSON |  Monday | Tuesday | Wednesday | Thursday Friday |
e.g. 9.10 - 9.30
X X X
Entry to school / assembly
9.30 -10.20 .
Lesson 1 Maths English Maths English Maths
10.20-11.10
Lesson 2 English Maths P.E. Maths Golden Time
11.10-11.25 Break X X X X
11.25-12.15 N X
Lesson 3 Music Home Ec. English History English
12.15-1.00
Lesson 4 Religion Home Ec. SPHE Religion Geography
1.00 - 1.30 Lunch X X X X
1-30 - 2-15 X X X X X
Lesson 5
Woodwork Science Maths Circle Time Art
2.15-3.00 X X X X
Lesson 6
Art P.E. (swimming) Maths Science Art
3.00 Dismissal
X X X X




RECORDING DISRUPTIVE BEHAVIOUR - ABC CHART

(for a specific behaviour exhibited by an individual child)

Date / AnFecedent . Behaviour ' (?onsequence
Time Descrll_ae what was Describe .What the gtudent s Describe what the adu/t_/
happening before the actually doing. Describe where it other students do. Describe
behaviour occurred. occurred, who was in the room, and | how the student responds to
how long the incident lasted. this.




RECORDING DISRUPTIVE BEHAVIOUR — PUPIL SELF-ASSESSMENT

Task: Pupil rates him/herself for each time slot (input x each time the disruptive behaviour occurs and tick

if it does not occur). Afterwards it can be compared with the Frequency Chart compiled by the adult.

Pupil’s Name: Class: Week of: Consulting Adult:

Behaviour to be Observed:

Alternative Behaviour Sought:

TIME / LESSON

. . Monday Tuesday Wednesday | Thursday Friday
(Use details below or edit)

e.g. 9.10-9.30
Entry to school / assembly

9.30-10.20

Lesson 1

10.20-11.10

Lesson 2

11.10-11.25
Break

11.25-12.15

Lesson 3

12.15-1.00

Lesson 4

1.00-1.30
Lunch

1.30-2.15

Lesson 5

2.15-3.00

Lesson 6

3.00

Dismissal




ANALYSING DISRUPTIVE BEHAVIOUR — QUESTIONNAIRE

Task: Using the data gathered in the Frequency Chart or the ABC Chart and/or the Pupil Self-

Assessment Chart, answer the following questions in relation to the one behaviour you have been recording.

Pupil’s Name: Class: Week of: Recording Adult:

Behaviour to be Observed:

Alternative Behaviour Sought:

QUESTION ANSWER

How frequently does this

behaviour occur (count)?

In which lessons is it

more or less frequent?

At what time does it most

frequently occur?

How is the class

organised at the time?

What am I doing at the

time?

How is the pupil occupied
at the time?

What's my immediate

response?

What's the pupil’s

reaction to my response?

How do other pupils

respond?

What has worked in the
past to deal with this?

MOST IMPORTANT:
Now that I have this
information, what can
Ido?




